Music Background in the Classroom: Its Role in the Development of Social-emotional Competence in Preschool Children  by Jucan, Dana & Simion, Anca
 Procedia - Social and Behavioral Sciences  180 ( 2015 )  620 – 626 
Available online at www.sciencedirect.com
1877-0428 © 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of The Association “Education for tomorrow” / [Asociatia “Educatie pentru maine”].
doi: 10.1016/j.sbspro.2015.02.169 
ScienceDirect
The 6th International Conference Edu World 2014 “Education Facing Contemporary World 
Issues”, 7th - 9th November 2014 
Music background in the classroom: its role in the development of 
social-emotional competence in preschool children 
 
Dana Jucana*, Anca Simionb 
 
a“Babeş-Bolyai” University, 7 Sindicatelor Street, 400029, Cluj-Napoca, Romania 
b“Babeş-Bolyai” University, 7 Sindicatelor Street, 400029, Cluj-Napoca, Romania 
 
Abstract 
Contemporary society has a direct influence on child development. Children’s social-emotional development is an important 
component for future development in terms of social relations. Listening to music is becoming a ubiquitous partner in the 
child's life. This study presents a brief research in establishing and shaping a favourable context necessary for social-
emotional development of preschool children through music background listening. The research was conducted for a period 
of four weeks with a middle group in a kindergarten from Cluj-Napoca, Romania. The results were consistent with the 
contemporary research and have shown that certain musical environments are more effective than others. 
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1. Introduction  
 
Preschool children’s social and emotional development is an important component in the further development 
of social relations with peers. The social and emotional skills that the preschooler develops until the age of seven 
constitutes the basis for school adapting until the age of ten years old [1]. The environment in which the 
preschooler develops these skills is an important factor. Teachers are responsible for achieving a balanced 
environment in the kindergarten, where the child can express or externalize the entire period when he is playing 
or learning. Music is a constant element in the child's life, whether in the form of songs or musical games. Music 
is an instrument that the teacher can use, and often does, to create a propitious atmosphere during the daytime 
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activities that the preschool child attends. Although music is accessible to everybody, it must occupy an 
important place in the life of preschool children, in the kindergarten and also, at home.  
The enjoyment of music is acquired, and not innate, as shown in the study "Consonance and Pitch" [2], music 
can be learned and one can appreciate genres that he initially did not understand. The study "Inter-subject 
synchronization of brain responses natural during listening to music" [3] shows that music is an important 
element in the social life of the people. It was noted how the brain responds naturally, foreshadowing movements 
that usually is associated with music listening: clapping, dancing, marching and singing, also music can evoke 
different emotions from person to person as shown in the study "Music and Emotion" [4]. These emotions 
depend on the context in which the music was originally heard, if it accompanied a sad moment, a joyful or a 
melancholic moment. The authors of this study concluded that there is a link between the range of predictors and 
the emotions induced by music. 
Learning rhythm through music can have benefits on preschool children’s phonological learning, as shown in 
the study "Links between early rhythm skills, musical training, and phonological awareness" [5]. The results 
showed that the development of rhythm in nurseries is a precursor for learning new words and helps to build 
vocabulary in the future. The study "The effect of a music program on phonological awareness in preschoolers" 
compared the effects of a learning program in recognizing phonemes and phonics skills, intervention program 
applied to 41 preschooler’s [6]. The study "Joint music making promotes prosocial behaviour in 4-year-old 
children" considered the hypothesis that music was developed to create cohesion, better cooperation among 
groups of people and prosocial behaviour. Thus, they concluded that through music and musical games, 
preschool children develop cooperative and spontaneous behaviour that is beneficial in establishing social 
relationships with their peers [7]. 
Music is a universal language and accessible to children since early age and can be an essential component of 
interdisciplinary skills development in preschool.  
New preschool curriculum changes should lead to a quality education and performance. Social-emotional 
development activities taking place in the kindergarten are accompanied by music listening or background music 
listening, or at least so is desired.  
The purpose of the present study was to establish a link between the development of social-emotional skills in 
preschool children (confidence, perseverance, organization, understanding, emotional resistance) and music 
listening which was introduced in the course of specific educational activities for preschool level. Therefore, the 
current study focuses not only on the overall effect of listening to music (ambient factor in education), but also on 
the direct influences of music listening during educational activities.  
The objectives of the current study were: recording the degree of development of social-emotional skills of 
preschool children; improving social-emotional development in preschoolers through music listening. 
 
2. Methodology 
 
2.1. Participants 
 
A number of Nparticipants=21 preschoolers (Nfemale = 10; Nmale = 11) enrolled in a kindergarten in Cluj-Napoca 
took part in the research. All preschool children were enrolled in the middle group. 
 
2.2. Materials 
 
To determine the level of development for social-emotional skills, the “social-emotional development of the 
child" sheet was completed, part of "YES, YOU CAN!" program by Michael E. Bernard (2009).  
The rating scale for social-emotional development includes the five social-emotional abilities of the child:  
• Trust  
• Perseverance  
• Organisation  
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• Understanding  
• Emotional Strength  
The items scales are skills that children need to acquire in accordance with his age-appropriate developmental 
stage. The answer to each item indicates the development of skills (incipient, in development, in consolidation, 
highly developed).  
Having one study group, the comparison of results was achived by using the Paired t-test from the SPSS 
program. We analyzed the link between the 16 dependent variables, before and after listening to music.  
Listening to music has been applied in educational activities (DOS – field for Man and Society, DLC - 
Languages and Communication, DEC – Aesthetic and Creative Field, SD - Science and DPM - the psycho-
motor). The songs hat were played during the activities consisted of: Nocturne by Frédéric Chopin (Op. 9, No. 1, 
Op. 9, No. 2, Op. 9, No. 3, Op. 15, No. 1, Op. 15, No. 2, Op. 15, No. 3, Op. 27, No. 1, Op. 27, No. 2, Op. 37, No. 
1, Op. 37, No. 2, Op. 48, No. 1, Op. 48, No. 2, Op. 55, No. 1, Op. 55, No. 2). The songs are available to be 
listened online or at radio stations, including YouTube, and have no copyright restrictions for non commercial 
auditions. Music listening was held for 30 minutes a day.  
The activities that were carried out with the background music can be found in Table 1. 
 
Table 1. The distribution of activities conducted during the tested weeks 
 
Week  Theme of the week Subtheme of the activity The title and type of the activity 
Song 
played 
 
 
1st Week 
03.03.2014-
07.03.2014 
 
 
 
 
 
 
 
 
 
„Today is your 
birthday, 
Mother!” 
 
 
 
 
 
 
 
 
“Spring messengers” "Mailmen" – roleplaying game, coloring sheets  (DOS) 
Nocturne 
by Frédéric 
Chopin Op. 
9 
"Gifts for my mother" "Mother’s necklace" – plasticine modelling, poem – “It’s your birthday” by Elena Dragoş  (DEC+DLC)  
"Snowdrops for my 
mother" 
"Sanda has snowdrops" - tokens used on the magnetic 
board (small, medium, big)  (DŞ) 
"Snowdrops 
messengers" 
"Mother and child playing together" – motion game  
(DPM) 
"For your birthday, 
mommy" 
"For you, mother" – heart shapes from air drying 
modeling paste, conversation: How to behave on 
mother’s day!  (DEC+DOS) 
2nd Week 
10.03.2014-
14.03.2014 
"Trip around 
the world" 
" Holiday Baggage" "What we put in the backpack?" – coloring sheets with the theme “trip requirements”  (DŞ) 
Nocturne 
by Frédéric 
Chopin 
Op.15 
" Little pedestrians" "Be a model pedestrian" - game with cones: traffic lights, road signs.  (DPM) 
“Joy train” "The train" – roleplaying game – Train driver.  (DOS) 
"Counting and driving 
by car" 
"The parking lot" - tokens used on the magnetic board 
of different sizes coloring sheet – The parking lot. 
(DŞ+DEC) 
"Driving with the car" "My car" – coloring sheet, conversation My favourite car. (DEC+DLC) 
3rd Week 
17.03.2014-
21.03.2014 
„When I grow 
up I want to 
be...” 
"In the port" 
"What do we use to travel on water?" – Lighthouse 
coloring sheet, game- How sailors guide themselves?, 
the lighthouse: near or far.  (DEC+DŞ) Nocturne 
byFrédéric 
Chopin 
Op.27 
"How many ships in the 
harbor?" 
"The ship has sailed" - game - How many ships in the 
harbor? (DŞ) 
"A sailor’s guide" "The lighthouse" – painting sheet.  (DEC) 
"Boat trip" "Sailing the sea" - puzzle,  roleplaying game – The Sailors  (DEC+DOS) 
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Week  Theme of the week Subtheme of the activity The title and type of the activity 
Song 
played 
"Boat on the sea" "The Boat" – children’s folklore poem .  (DLC) 
4th Week 
24.03.2014-
28.03.2014 
„I want to be 
like them” 
“With what we travel?” "Travelling means" – roleplaying game – With what we travel when we go by...? - coloring sheet.  (DOS+DEC) 
Nocturne 
de Frédéric 
Chopin 
Op.32, Op. 
37 
"Engine plane" "The plane barn"- game, the planes get sorted by colour and size.  (DŞ) 
"The airport" "Planes in the barn" - roleplaying game – how planes are arranged.  (DPM) 
"On the runway" "How many planes on the runway?" – plane counting.  (DŞ) 
"How do we get into 
outer space?” 
"What a star told me" – storytelling using images.  
(DLC) 
5th Week 
31.03.2014-
04.04.2014 
“Spring guests” 
"Father Blizzard and 
Spring" "Father Blizzard and Spring” - storytelling.  (DLC) 
Nocturne 
de Frédéric 
Chopin Op. 
48, Op.55 
"How many flowers are 
in the garden?" "Spring flowers" – seeding, coloring sheet.  (DŞ+DEC) 
"Spring in the garden" "Spring scenery" – scene – “paper tearing” technique  (DEC) 
“The gardens are 
blooming” 
"Flower basket" –coloring sheet, roleplaying game – 
Flower market (DEC+DOS) 
"Guess who has 
arrived?” "Spring guests" – game – Flock of cranes  (DPM) 
 
 
2.3. Design 
 
The experimental study was applied to a single group consisting of 21 preschoolers (Nfemale = 10; Nmale = 11). 
The research was conducted between March 3rd, 2014 and April 4th, 2014, for 5 weeks. It contained a pre-test and 
post-test in order to determine the development and the improvement of social-emotional skills in preschoolers 
trough music listening.  
In the pre-test phase, the sheet, consisting with the social-emotional development of the child "YES, YOU 
CAN!" By Michael E. Bernard (2009), was filled for all children in the group. The sheet has the form of a grid of 
observations of the five key social-emotional abilities of the child. At this stage of the research music was not 
applied. The objective of the pre-test was to assess the level of development of preschool children on five social-
emotional skills such as: confidence, perseverance, organization, understanding and strength. These skills are 
required in the process of developing the learning skills needed in child development. 
In the post-test phase the sheet, consisting with the social-emotional development of the child "YES, YOU 
CAN!" By Michael E. Bernard (2009), was filled for all children in the group at the end of five weeks the 
children have participated in activities accompanied by music listening. The objective of the post-test was to 
assess the level of development of preschool children on the five social-emotional skills: confidence, 
perseverance, organization, understanding and strength after listening to music in the course of the study. The 
dependent variable of the study was the application of music listening on preschool determines a proper 
emotional development and the independent variable was the introduction of music listening in order to improve 
the social-emotional development.  
The working hypothesis: according to the research question we expected to find significant differences 
between the pre-test and post-test phases, the results being obtained by the systematic use of music listening on 
preschool children teaching activity leading to improvement of social-emotional development. 
 
 
 
 
624   Dana Jucan and Anca Simion /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  620 – 626 
2.4. Procedure 
 
Preschoolers have been included in one study group and they all performed the same tasks in the educational 
activities. At this stage, children's learning activities were carried out during five weeks. Every day study 
activities were accompanied by music listening, Nocturne by F. Chopin. E.g.: Week theme "Trip around the 
world" subtheme activity "Holiday Baggage" of the activity "What we put in the backpack?" - Colouring sheet 
theme Trip requirements (DS). During this activity, the children were organized into three groups, each group 
had the task of colouring as many sheets, that included elements that Andrew had in his traveling bag; in the final 
exhibition, each team, through a designated representative, presented what Andrew's travel luggage contained. 
We used the following methods: conversation, demonstration, practice, teaching game. The teaching activity was 
accompanied by music listening of Frederic Chopin’s Nocturne opus 15.  
The information obtained, during the activities was quantified as recorded data according with the dependent 
variable of the study. 
 
2.5. Results 
 
The data collected were entered and were processed using the SPSS statistical software. To determine 
differences before listening to music and after music listening, the paired-samples test was applied for 
determining the difference between means. There was a statistically significant difference between the means of 
the group for both modalities - before or after the introduction of music listening.  
The results show an improvement of social-emotional skills, especially the emotional development observed 
after the music listening. As it can be seen in the figure below (Fig. 1.) comparing the cumulative values, the 
mean values show the development of social-emotional abilities in preschool children. Listening to music in the 
course of the study, led to results that confirmed our research hypothesis: the mean for confidence increased from 
1.92 to 2.46; perseverance mean increased from 1.92 to 2.48; the mean for organization increased from 1.92 to 
2.54; the understanding mean increased from 1.92 to 2.33; the emotional resistance mean increased from 1.90 to 
2.57. After applying the music listening, the following improvements have been made in terms of social-
emotional behaviour for preschool children by quantifying the degree of development "greatly strengthened". 
Thus, within the framework of development "greatly strengthened", the ability registered the following values: 
trust, 4.76% of the children; perseverance, 4.76% of the children; understanding, 6.67% of the children; 
organization, 8.34%; emotional strength, 9.52% of the children. These values indicate an increase in the degree 
of development ("greatly strengthened") of social-emotional skills for preschool children participating in the 
current study. The comparative analysis of the data led to some conclusions that confirmed the research 
hypothesis. Frequencies of the pre-test, which showed the level of development before listening to music in the 
course of the study, underwent changes that can be observed in the data obtained in the post-test. 
 
Figure 1. The means for social-emotional skills 
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The objective of our study was fulfilled. Following the interpretation of the results identified an increase in the 
development of all social-emotional skills studied. Comparing post-test check items for the 21 preschool children 
tested, the category "greatly strengthened" was quantified in the tables and graphs, with the pre-test where this 
category has not been quantified, having a zero value. 
 
Conclusions 
 
Our research has designed and implemented an investigative approach to determine the influence of listening 
to music during the educational activities for preschool children in the context of social-emotional skill 
development. The results confirmed the research hypothesis and showed the importance of listening to music 
both in the educational context and in the context of social-emotional skills in preschool children.  
A first limitation of the study is the small number of participants (N = 21). A second limitation of the study 
relates to the limited time in which educational activities were accompanied by music listening.  
Following the interpretation of the results, music listening has negatively affected the activities in which the 
study was applied, conversely, music listening has positively influenced activities, managing to boost preschool 
children towards the teacher’s educational projections, such as: 
• Children had easily assimilated new information.  
• Children developed positive behavior in terms of networking with colleagues during activities.  
• Educational games had created the opportunity for interaction between children and the musical background 
facilitated the course of the activities.  
• Inside the groups that were formed during educational games, the children had the oportunity to create links 
with their peers in order to obtain the best performance in achieving the goals. 
The influence of listening to music could not be ignored in terms of children's behaviour in relation to the 
teacher and in the context of children's cooperative behaviour observed in the activities.  
Music is a partner in the educational process that transforms education in a dynamic and complex process, 
helping to create an environment for effective teaching and learning. The influence of listening to music in the 
processes of knowledge consists in the development of sensorial and perceptual capacity, helping a more 
complex perception of reality, imagination, thought and attention. Listening to music is accessible to all and is 
only conditioned by the repertoire. 
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